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Self-evaluation framework (SEF) for registered early years providers
Setting:

	Context: (deprivation, EYPP, SEND, ward GLD and Health data, community) 






	Staffing structure:






	Updates since the last Ofsted Inspection including in relation to identified next steps:






	Current challenges:






	Current priorities:







Self-evaluation using the Ofsted Early Years inspection toolkit:
· When carrying out your self-evaluation refer to the Early years inspection toolkit for detail on how inspectors will gather evidence in each area. 
· The table below can be used to evaluate how your setting meets the Expected standards in each area, the strengths and evidence that you draw upon for this and any areas for development which will inform your development planning. 
· If appropriate, repeat the process for the standards in the Strong standard.
· Carefully consider the standards and indicators for other grades (Needs attention, Urgent improvement & Exceptional) and annotate a copy of the toolkit where necessary.
· Identify your self-assessment grade for each area.
	Safeguarding
Our self-assessment = 
	Strengths and evidence
	Areas for development


	Met descriptors

	1. Leaders have established an open culture in which safeguarding is everyone’s responsibility. 
	· 
	· 

	2. Leaders and practitioners meet their responsibilities to promote the safety of children, in relation to the statutory requirements for safeguarding. Multi-agency working is effective. 
	· 
	· 

	3. Parents and children know who to go to for support. 
	· 
	· 

	4. Leaders identify children who may need early help and who are at risk of harm or who have been harmed. Practitioners recognise that babies and young children, including those with SEND, may be more vulnerable to abuse and neglect and that they depend on adults to recognise and respond to concerns on their behalf. Leaders and practitioners identify children who are in need of early help or are at risk of harm.
	· 
	· 

	5. All practitioners are vigilant and carry out their responsibilities effectively to keep children safe. They follow the setting’s systems confidently and consistently. 
	· 
	· 

	6. Leaders and practitioners ensure that other professionals and parents adhere to policies to keep children safe.
	· 
	· 

	7. Leaders manage recruitment safely, ensuring that practitioners have the relevant qualifications and training and have passed any checks required for their roles.
	· 
	· 

	8. Leaders and practitioners understand and follow the requirements for reporting, referrals, record-keeping and the ‘Prevent’ duty. Policies and procedures for keeping children safe are clear and accessible. 
	· 
	· 

	9. Leaders fulfil their duty to refer allegations or concerns to relevant agencies, including the LADO and the DBS.
	· 
	· 

	10. Leaders ensure that supervision, support and monitoring of adults are appropriate.
	· 
	· 

	11. The conduct and behaviour of staff are appropriate.
	· 
	· 

	12. Leaders and practitioners are receptive to challenge and reflect on their own practice so that the impact of safeguarding policies, systems and processes is kept under continual review.
	· 
	· 

	Inclusion 
Our self-assessment = 
	Strengths and evidence
	Areas for development


	Expected standard descriptors

	1. Leaders identify pupils’ needs quickly and accurately, including any emerging or changing needs. This includes the needs of disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being. 
	· 
	· 

	2. Leaders have high expectations for these children. Typically, the support they provide (following specialist advice if needed) reduces barriers to their learning and/or well-being. 
	· 
	· 

	3. Leaders ask for and implement advice from specialists and external partners, when needed.
	
	

	4. Leaders take a graduated approach (as explained earlier), which means that children’s SEND needs are generally met well. Practitioners receive suitable training and support to implement this approach.
	
	

	5. Leaders have a secure understanding of these children’s needs and progress. They use appropriate evidence to inform their decisions about the EYPP, which has a positive impact on reducing barriers to learning and/or well-being that these children face.
	
	

	6. When required, the identified SENCo has the knowledge, understanding and skills to make a positive difference for children with SEND.
	
	

	7. Leaders ensure that, when appropriate, local partnership strategies have a positive impact on the children in the setting.
	
	

	Strong standard descriptors

	1. Leaders and practitioners consistently make a demonstrable difference to the opportunities and experiences of disadvantaged children, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being.
	
	

	2. Leaders and practitioners are consistent in making sure that the barriers children face are swiftly identified and effectively addressed. They rigorously monitor the progress of children receiving statutory support and those who may also face other barriers to their learning and/or well-being. Adaptations are systematically and skilfully adjusted as needed, so that they make a sustained difference to children’s opportunities and experiences.
	
	

	Curriculum and teaching 
Our self-assessment =
	Strengths and evidence
	Areas for development


	Expected standard descriptors

	1. Leaders have an accurate understanding of the quality of the curriculum and teaching in their setting. They have a clear action plan to bring about improvement.
	
	

	2. The curriculum is designed so that, across all areas of learning and development, it is clear what leaders and practitioners want children to know and be able to do. The order in which to teach this, to give children the knowledge and skills they need for their future learning and development, including being ready for school, where appropriate, is also clear.
	
	

	3. The curriculum is an entitlement for every child. Leaders take effective action to make sure that children access an equally ambitious curriculum. This includes those attending part time or attending more than one setting, disadvantaged children, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being.
	
	

	4. Leaders ensure that the curriculum is typically taught well. They ensure that staff use assessment to check what children know and can do and to prevent children from falling behind. Teaching is tailored to children’s different starting points, needs and stages of development.
	
	

	5. Practitioners focus on babies’ and children’s personal, social and emotional development and make sure that they feel safe, secure, stimulated and happy.
	
	

	6. There is a sharp focus on developing children’s communication and language and their love of books.
	
	

	7. Children’s physical development from the earliest age is prioritised, to develop their strength, coordination and positive attitudes to physical activity.
	
	

	8. Practitioners teach mathematics explicitly. They focus on the mathematical learning that promotes children’s confidence in and enjoyment of mathematics.
	
	

	9. The curriculum recognises and promotes equality and diversity. Practitioners support children to reflect on their similarities and to understand what makes them unique.
	
	

	Strong Standard descriptors

	1. Leaders ensure that the curriculum is inclusive and of consistently high quality. High expectations for what children can achieve are embedded across the provision. This includes during routines and at all times of the day, such as when children’s care needs are being dealt with, at mealtimes and when tidying up.
	
	

	2. Leaders ensure that highly effective teaching and interactions with children are embedded. Practitioners understand that every interaction they have with a child is an opportunity for teaching and learning. They are skilled at teaching and adapting in the moment to respond to children’s emerging thinking, their curiosity and any misunderstanding, providing opportunities for children to excel in their learning and development.
	
	

	3. Leaders’ and practitioners’ approach to the curriculum and teaching is focused accurately on children’s age-appropriate learning and development needs and draws on expert guidance.
	
	

	4. Leaders and practitioners use teaching and high-quality interactions with children to assess what children know and can do. As a result, practitioners quickly identify any gaps in children’s learning, as well as any children who may face other barriers to their learning, and take prompt and highly effective action.
	
	

	Achievement 
Our self-assessment =
	Strengths and evidence
	Areas for development


	Expected standard descriptors

	1. Children develop age- and/or stage-appropriate knowledge and skills across the 7 EYFS areas of learning and development as they progress through the curriculum.
	
	

	2. Children are suitably prepared for the next stage of their learning, including school, where relevant.
	
	

	3. Children, including disadvantaged children, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being generally achieve well from their starting points. They receive the necessary support to reach developmental goals and/or age- and stage-appropriate end points of the curriculum.
	
	

	Strong standard descriptors

	1. Children are very well prepared to transition effectively between different stages of their education, including school, where relevant.
	
	

	2. Children, including disadvantaged children, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being secure breadth and depth in their knowledge and skills within and across all 7 EYFS areas of learning and development. They are very well prepared to make the most of their skills and interests with increasing confidence and independence.
	
	

	Behaviour, attitudes and establishing routines
Our self-assessment = 
	Strengths and evidence
	Areas for development


	Expected standard descriptors

	1. Leaders and practitioners set high expectations for children’s behaviour and attitudes to learning. These expectations are commonly understood by practitioners, parents and children. They are generally applied consistently and fairly. Incidents of poor behaviour, including unkind or discriminatory words and/or actions, when they occur, are quickly addressed.
	
	

	2. Leaders promote to families the importance of attendance and punctuality.
	
	

	3. Practitioners teach children the importance of treating others with kindness, care and respect and are positive role models.
	
	

	4. Practitioners explicitly teach children the executive function skills they need to develop positive attitudes to learning. They help children to focus attention on what matters, screen out anything that is not relevant, hold information in mind to work on it, and focus on a goal and work out when it is necessary to change approaches to achieve that goal.
	
	

	5. Practitioners understand and consider each child’s individual needs and circumstances, including those of disadvantaged children, those with SEND, those who are known (or previously known) to children’s social care, and those who may face barriers to their learning. Any adaptations and/or reasonable adjustments maintain the high expectations of behaviour that reflect the children’s ages and stages of development. Practitioners proactively work with other agencies to serve children’s best interests.
	
	

	6. Children play games and activities collaboratively and get along well with others.
	
	

	7. Practitioners give explicit praise to reinforce children’s positive behaviour.
	
	

	8. Children typically build warm, trusting and respectful relationships with their key persons. As a result, they are confident to share their concerns in age- and/or stage-appropriate ways.
	
	

	Strong standard descriptors

	1. Leaders have embedded a harmonious and respectful culture in which children can increasingly manage their own feelings and behaviour. Practitioners consistently enable children’s best possible behaviour. They reinforce this through highly impactful teaching of behaviour and routines. As a result, children have consistently positive attitudes to their learning and to each other.
	
	

	2. Leaders consistently take decisive, evidence-led action to anticipate, identify and tackle barriers to attendance. This work enables children and their families, including disadvantaged children, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being, to establish positive routines and significantly improve children’s attendance in preparation for starting school.
	
	

	Children’s welfare & well-being  
Our self-assessment = 
	Strengths and evidence
	Areas for development


	Expected standard descriptors

	1. Leaders establish policies and practices that support children’s welfare, mental health and well-being. These are generally understood by staff and parents and implemented well across the setting.
	
	

	2. Leaders create a safe, welcoming space where children typically enjoy play, learning and social activities and have daily access to outdoor learning.
	
	

	3. Hygiene practices ensure that the personal needs of babies and children of all ages are met appropriately. Practitioners teach children to become increasingly independent in managing their personal needs.
	
	

	4. Practitioners teach children about making healthy choices about food, rest, exercise and screen time.
	
	

	5. Leaders and practitioners provide a healthy diet. Practitioners make sure that mealtimes are opportunities to promote children’s good manners and social skills.
	
	

	6. Practitioners support children to develop their physical and emotional health. They provide children with the age- and stage-appropriate knowledge that they need to stay safe and healthy.
	
	

	7. Children, especially disadvantaged children, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being, develop secure attachments and a sense of belonging through warm and positive relationships with key persons, which promote their well-being effectively.
	
	

	Strong standard descriptors

	1. Leaders consistently prioritise children’s welfare and well-being, ensuring that policies, procedures and practices are rigorously reviewed, strategically adapted and effectively amended.
	
	

	2. Leaders and practitioners have a comprehensive knowledge and understanding of the setting’s children. They are highly responsive to the varying needs and changing circumstances of individual children and families.
	
	

	3. Embedded and well-structured routines motivate children to develop long-lasting healthy habits, fostering a solid foundation for self-care, physical health and emotional wellbeing. As a result, children consistently make their own healthy choices and decisions.
	
	

	Leadership and governance 
Our self-assessment = 
	Strengths and evidence
	Areas for development


	Expected standard descriptors

	1. Leaders understand the setting’s context, strengths and areas for development. They are ambitious for children, taking appropriate action to drive improvement and/or maintain high standards of education and care. When improvements are needed, leaders’ actions are timely and effective.
	
	

	2. The nominated individual ensures that leaders have a suitable vision and strategy for the quality of provision and that resources are managed well. They typically support and challenge leaders appropriately, giving due regard to leaders’ well-being and workload.
	
	

	3. Leaders provide regular, relevant and appropriate professional learning and expertise opportunities and constructive feedback for all practitioners, which equips them to carry out their roles successfully.
	
	

	4. Leaders take action to ensure that staff feel valued and workload is manageable. They avoid creating unnecessary burdens.
	
	

	5. Leaders engage with parents and professionals thoughtfully and positively in a way that supports children’s education and care. This includes at times of transition, to enable children to settle quickly when they start at the setting and move on seamlessly to other settings or school, when appropriate.
	
	

	Strong standard descriptors

	1. Leaders use their detailed and perceptive analysis of the setting’s strengths and areas for improvement, alongside any changes in context, to understand the effectiveness of their provision, working in partnership with the nominated individual, when appropriate. They are adaptive and responsive to the setting’s changing needs and circumstances so that they have a consistent focus on securing excellence for all children.
	
	

	2. Leaders ensure that a culture of high expectations and professionalism is embedded across the setting. Staff make a consistently strong, positive contribution to improving the quality of provision. This makes a significant, positive difference to children’s education and care.
	
	

	3. Leaders have instilled a culture of continuous improvement in which staff consistently ask for, accept and offer feedback as part of improving their practice and the provision overall. Professional learning and expertise opportunities are of high quality and are precisely matched to improvement priorities and the individual needs of practitioners. They have a positive impact on the quality of provision and on practitioners’ practice.
	
	

	4. Leaders’ consistently thoughtful and positive engagement with parents, including those who are harder to reach, ensures that children thrive in all aspects of their development and are exceptionally well prepared at times of transition.
	
	



Further self-evaluation areas (For ease and consistency use the same 5 Ofsted grades; Urgent Improvement, Needs attention, Expected Standard, Strong standard, Exceptional) 
	Finance and sustainability                Our self-assessment =

	Strengths and evidence
	Areas for development

	
	

	Staffing (Health & well-being, supervision, appraisal, capacity, recruitment & retention)           Our self-assessment =

	Strengths and evidence
	Areas for development
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